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Abstract

Listening is a crucial language skill that plays a vital role in the
process of learning English. However, it is often underemphasized
INTERNATIONAL in TESOL classrooms. This article discusses effective strategies for
SCIENTIFIG teaching listening skills, focusing on the importance of

TRENDS
™

comprehension, the role of listening in language acquisition, and
various approaches to improve students’ listening abilities. The
article presents practical techniques that TESOL teachers can
implement to enhance students' listening skills, thereby improving
overall language proficiency.
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Introduction

Listening comprehension is one of the most essential skills in learning any language, including
English. For students to effectively communicate, they need to be able to understand spoken
language, whether in casual conversation or formal discourse. However, despite its importance,
listening is often given less attention in traditional TESOL classrooms, with a disproportionate
focus placed on speaking, reading, and writing.

To foster communicative competence, TESOL educators must prioritize listening instruction. It is
vital for students to develop their ability to listen actively and understand spoken English in a
variety of contexts. The challenge lies not just in teaching listening but in making it an engaging
and effective process for students.

This article explores the significance of listening skills in language acquisition and suggests a
range of strategies for TESOL teachers to help students become better listeners.

The Importance of Listening in TESOL

Listening is not a passive activity; it is an active process that requires cognitive effort and

engagement. As Brown (2007) notes, "listening comprehension is a skill that requires learners to

decode sounds and interpret meaning simultaneously."

1. Foundation for Speaking: Listening is essential for speaking because students need to hear
how words are pronounced, the rhythm of the language, and common phrases. The more
students are exposed to native speakers and authentic English, the better they can replicate
these elements in their own speech.
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2. Language Acquisition: According to Krashen’s (1985) Input Hypothesis, exposure to
comprehensible input is crucial for language acquisition. Listening provides this input,
allowing learners to internalize vocabulary, grammar, and pronunciation naturally.

3. Real-World Communication: In everyday interactions, people rely on listening skills to
navigate social and professional situations. From understanding instructions at work to
following a conversation with friends, effective listening is crucial for meaningful
communication.

4. Cognitive Development: Listening exercises help students develop not only language skills
but also critical thinking abilities, such as predicting content, identifying key ideas, and
making inferences.

Challenges in Teaching Listening Skills
Despite its importance, many TESOL teachers face challenges in teaching listening skills
effectively:

1. Variety of Accents and Dialects: English speakers have a wide range of accents and dialects.
Non-native learners may struggle with understanding speakers who use unfamiliar
pronunciations or regional variations.

2. Speed of Speech: Native speakers often speak quickly, and this rapid pace can be difficult
for learners who are still processing the language at a slower pace.

3. Limited Exposure: In some classroom settings, students have limited opportunities for
authentic listening practice, relying primarily on scripted or artificial listening materials that
do not mirror real-world conversations.

4. Lack of Motivation: Some students may find listening exercises tedious or difficult, leading
to disengagement. Without varied, engaging listening materials, it can be hard to maintain
their interest.

Effective Strategies for Teaching Listening Skills

1. Pre-Listening Activities: One effective approach is to provide students with a context or
background information before they listen to a recording. This could include introducing key
vocabulary, asking predictive questions, or discussing the topic to activate prior knowledge.
Ur (1996) emphasizes that pre-listening activities help prepare students to understand the
material more effectively.

o Example: Before listening to a conversation about traveling, the teacher might discuss
common travel experiences or vocabulary such as “airport,” “flight,” and “passport.”

2. Listening for Specific Information: One strategy is to focus on listening for specific details.
Students should be encouraged to listen for key information, such as dates, names, or
numbers, rather than trying to understand every word. This is particularly useful when
practicing listening to instructions or brief informational texts.

o Example: Students listen to an audio recording about a news event and are asked to write
down the main points or details such as the who, what, when, where, and why.

12| Page


https://scientifictrends.org/index.php/ijst

International Journal of Scientific Trends- (1JST)
ISSN: 2980-4299

Volume 4, Issue 1, January - 2025

Website: https://scientifictrends.org/index.php/ijst

Open Access, Peer Reviewed, Scientific Journal

3.

Active Listening: Encourage students to engage with the material actively. This means that
they should be encouraged to take notes, underline key points, or even pause the recording to
discuss content. Active listening helps learners concentrate and retain more information.
Example: While listening to a short conversation, students can be asked to jot down the main
topic, the speakers' opinions, and any questions they may have. Afterward, they can discuss
these notes in pairs.

Listening with Transcripts: Providing transcripts of the listening material can help students
make the connection between spoken and written language. Teachers can play a recording
first and then provide a transcript for students to follow along. Afterward, students can listen
again and fill in any missing words or phrases.

Example: After a first listening, students are given a transcript of the audio where they can
identify and correct mistakes or unfamiliar phrases. This practice helps them become more
familiar with the rhythm and structure of the language.

Varied Listening Materials: Incorporating a variety of listening materials—such as
podcasts, videos, interviews, and songs—can expose students to different accents, speaking
speeds, and contexts. Authentic materials, like interviews with native speakers or video clips
from TV shows, provide students with the opportunity to hear English as it is used in real life.
Example: Students listen to a podcast interview with a non-native speaker about a cultural
topic, followed by a discussion of the different accents and vocabulary used in the interview.
Post-Listening Activities: After listening, students should have the chance to engage with
the material through various activities. These could include summarizing the content,
answering comprehension questions, or discussing the key themes in pairs or groups. Post-
listening activities help reinforce the material and allow for deeper understanding.

Example: After listening to a story, students work in pairs to discuss the main points, the
characters' motivations, and their personal opinions about the story. This allows students to
practice speaking and reinforces listening comprehension.

Listening in Context: It is important to teach students how to listen in various contexts. For
example, listening in formal situations (e.g., academic lectures) may require different
strategies than listening in informal contexts (e.g., casual conversations).

Example: Students practice listening to a formal academic lecture and take notes on the key
points, then switch to listening to a casual conversation where they practice recognizing
intonation patterns and informal expressions.

Conclusion

Listening is a fundamental skill in TESOL that supports language acquisition and effective
communication. Although teaching listening presents its challenges, there are many effective
strategies that TESOL teachers can use to improve students’ listening abilities. Pre-listening
activities, listening for specific information, active listening, and varied listening materials all
contribute to developing students’ listening skills. By incorporating these strategies into their
teaching, TESOL educators can help their students become more confident and proficient
listeners, enhancing their overall language skills and preparing them for real-world
communication in English.

of new collocations.

13| Page


https://scientifictrends.org/index.php/ijst

International Journal of Scientific Trends- (1JST)
ISSN: 2980-4299

Volume 4, Issue 1, January - 2025

Website: https://scientifictrends.org/index.php/ijst

Open Access, Peer Reviewed, Scientific Journal

References

1.

Barr, D. J.,, Levy, R., Scheepers, C., & Tily, H. J. (2013). Random effects structure for
confirmatory hypothesis testing: Keep it maximal. Journal of Memory and
Language, 68, 255-278. https://doi-org.library3.webster.edu/10.1016/j.jml.2012.11.001
Web of Science®Google Scholar

Bates, D., Maechler, M., Bolker, B., & Walker, S. (2015). Ime4: Linear mixed-effects
models using eigen and S4. R Package Version, 1, 1-23 Retrieved from https://CRAN.R-
project.org/package=Ime4

PubMedGoogle Scholar

Bishop, H. (2004). The effect of typographic salience on the look up and comprehension of
unknown formulaic sequences. In N. Schmitt (Ed.), Formulaic sequences (pp. 227—
248). Amsterdam: John Benjamins.

Google Scholar

Boers, F. (2020). Factors affecting the learning of multiword items. In S. Webb (Ed.), The
routledge handbook of vocabulary studies (pp. 143-157). New York: Routledge.

Google Scholar

14| Page


https://scientifictrends.org/index.php/ijst
https://doi-org.library3.webster.edu/10.1016/j.jml.2012.11.001
https://onlinelibrary-wiley-com.library3.webster.edu/servlet/linkout?suffix=null&dbid=128&doi=10.1002%2Ftesq.3268&key=WOS%3A000316527900003&getFTLinkType=true&doiForPubOfPage=10.1002%2Ftesq.3268&refDoi=10.1016%2Fj.jml.2012.11.001&linkType=ISI&linkSource=FULL_TEXT&linkLocation=Reference
https://onlinelibrary-wiley-com.library3.webster.edu/action/getFTRLinkout?url=http%3A%2F%2Fscholar.google.com%2Fscholar_lookup%3Fhl%3Den%26volume%3D68%26publication_year%3D2013%26pages%3D255-278%26journal%3DJournal%2Bof%2BMemory%2Band%2BLanguage%26author%3DD.%2BJ.%2BBarr%26author%3DR.%2BLevy%26author%3DC.%2BScheepers%26author%3DH.%2BJ.%2BTily%26title%3DRandom%2Beffects%2Bstructure%2Bfor%2Bconfirmatory%2Bhypothesis%2Btesting%253A%2BKeep%2Bit%2Bmaximal&doi=10.1002%2Ftesq.3268&doiOfLink=10.1016%2Fj.jml.2012.11.001&linkType=gs&linkLocation=Reference&linkSource=FULL_TEXT
https://cran.r-project.org/package=lme4
https://cran.r-project.org/package=lme4
https://onlinelibrary-wiley-com.library3.webster.edu/servlet/linkout?suffix=null&dbid=8&doi=10.1002%2Ftesq.3268&key=5907101&getFTLinkType=true&doiForPubOfPage=10.1002%2Ftesq.3268&refDoi=e_1_2_7_3_1%3APMID&linkType=PMID&linkSource=FULL_TEXT&linkLocation=Reference
https://onlinelibrary-wiley-com.library3.webster.edu/action/getFTRLinkout?url=http%3A%2F%2Fscholar.google.com%2Fscholar_lookup%3Fhl%3Den%26volume%3D1%26publication_year%3D2015%26pages%3D1-23%26journal%3DR%2BPackage%2BVersion%26author%3DD.%2BBates%26author%3DM.%2BMaechler%26author%3DB.%2BBolker%26author%3DS.%2BWalker%26title%3Dlme4%253A%2BLinear%2Bmixed%25E2%2580%2590effects%2Bmodels%2Busing%2Beigen%2Band%2BS4&doi=10.1002%2Ftesq.3268&linkType=gs&linkLocation=Reference&linkSource=FULL_TEXT
https://onlinelibrary-wiley-com.library3.webster.edu/action/getFTRLinkout?url=http%3A%2F%2Fscholar.google.com%2Fscholar_lookup%3Fhl%3Den%26publication_year%3D2004%26pages%3D227-248%26author%3DH.%2BBishop%26title%3DFormulaic%2Bsequences&doi=10.1002%2Ftesq.3268&doiOfLink=10.1075%2Flllt.9.12bis&linkType=gs&linkLocation=Reference&linkSource=FULL_TEXT
https://onlinelibrary-wiley-com.library3.webster.edu/action/getFTRLinkout?url=http%3A%2F%2Fscholar.google.com%2Fscholar_lookup%3Fhl%3Den%26publication_year%3D2020%26pages%3D143-157%26author%3DF.%2BBoers%26title%3DThe%2Broutledge%2Bhandbook%2Bof%2Bvocabulary%2Bstudies&doi=10.1002%2Ftesq.3268&linkType=gs&linkLocation=Reference&linkSource=FULL_TEXT

